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Abstract The purpose of the current study is to 
determine the relationship between parental attitudes and 
children’s receptive and expressive language skills. In the 
current study investigating the relationship between 
parental attitudes and children’s expressive and receptive 
language skills, the relational survey model; one of the 
survey models, was employed. The universe of the study is 
comprised of 5-6 years old children attending pre-school 
education institutions in the city of Kars and their parents. 
The sampling of the study consists of 165 children selected 
by means of the convenience sampling method and their 
parents. According to the findings of the current study, 
there is no significant relationship between the children’s 
gender and their language development. There is a 
significant relationship between the children’s perceptive 
and expressive language skills and their age and the 
number of siblings. There is no significant relationship 
between parents’ attitudes and both the gender of the child 
and the gender of parents. Yet, the relationship between the 
number of children and parents’ attitudes is significant. A 
significant relationship was found between democratic and 
authoritarian parental attitudes and children’s language 
development. 


Keywords Parental Attitudes, Receptive Language 
Skills, Expressive Language Skills, Parent-child 
Relationship 


1. Introduction 


Parents who have great influence on the lives of their 
children for a long time play a vital role in the formation of 
a healthy society. The emotional bonds that the child 
establishes with his/her parents in the pre-school period 
will have a significant impact on the personality traits 
he/she will have in the coming years. The experiences of 


the first years lay the basis of future behaviors. In this 
regard, the personality development of children whose 
basic needs such as care, love and protection are met will 
be in a positive direction. The quality of children's 
interaction with adults, the care they receive, the 
confidence and independence they can achieve are the vital 
elements that enable them to develop in a healthy manner. 
In addition, children gain basic knowledge, skills, attitudes 
and habits related to all developmental areas within the 
family environment. In this respect, the family is the main 
institution responsible for the care, development and 
education of the child [8-22-26-35-47]. Understanding the 
vital role that families play in children's lives has drawn 
attention to family characteristics. Variables such as the 
information that the family has on childrearing, the 
family’s educational status, | personality __ traits, 
socioeconomic levels, and the number of children the 
family has can influence the extent to which children can 
make use of educational opportunities offered within the 
family environment. 

According to Cagdas [11], the adequate use of 
educational opportunities offered by families to their 
children depends on healthy attitudes demonstrated by 
families towards their children. How healthy these attitudes 
will be depends to a great extent on the peaceful, balanced, 
respectful and affectionate relationships between the 
family members. However, parents’ attitudes might not 
always be healthy. Due to various reasons such as 
upbringing in overtly authoritarian or tolerant conditions, 
coming from split families, being parents too early, some 
parents can develop negative attitudes towards their 
children. 

One of the negative attitudes of parents to their children 
is the repressive-authoritarian attitude. Parents having this 
kind of attitude shape, control and evaluate their children’s 
behaviors according to traditional criteria. They emphasize 
that children should obey authority and take punitive 
measures to ensure compliance [10]. In such an approach in 
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which parents maintain control through coercion and 
avoidance of love, the child; instead of learning the proper 
behaviors, only changes his/her behaviors temporarily on 
the grounds of fear and apprehension. Children who grow 
up exposed to repressive and authoritarian attitudes of their 
parents may be rebellious or submissive despite their kind 
and careful behaviors. Moreover, the social relations and 
communication skills of these children are rather weak 
compared to their peers [3-24-62]. 

Another negative attitude of parents is their 
overprotective attitude. Parents having this attitude do 
everything themselves without making any demand from 
their children. Thus they do not make the child feel that 
he/she has a great capacity in terms of learning and being 
independent. Even though children who grow up with this 
attitude may feel loved, they feel insufficient, addictive and 
helpless in many subjects [29]. Overprotective parents’ 
attitudes lead to creation of children who cannot make their 
own decisions, do not have abilities necessary to take 
initiatives, indicate their wishes by means of crying and are 
stubborn. In addition, these children who do not develop 
hand skills do not trust themselves and become clumsy 
[3-45]. 

The permitting parental attitude is another of the 
unhealthy attitudes that parents apply to their children. 
Parents adopting this kind of attitude shape their own 
behaviors according to the wishes of their children. They 
do not react to any of the child's wrong behaviors. For this 
reason, children who are not aware of their wrong 
behaviors expect other people around them to react like 
their parents and get disappointed [2]. Children who grow 
up exposed to this kind of attitude have difficulty in 
complying with social norms. They try to fulfill their 
demands by crying or screaming [43]. 

Democratic attitudes adopted by parents are healthy 
family attitudes which have positive effects on the child 
and the parents. Parents adopting this kind of attitude 
accept that the child has some rights. While determining 
rules and making decisions, they take the child’s opinions 
into consideration [10]. Parents and children mutually 
value each other's views. By inculcating the sense of 
responsibility in children, they are expected to develop an 
independent personality. Strict restrictions are not 
exercised; children are provided with alternatives from 
which they can choose. Children who perceive their 
parents' attitudes as democratic have higher levels of 
self-concept than children who perceive their parents’ 
attitudes as protective or authoritarian [36-48]. Much 
research has been done revealing the relationship between 
these attitudes of parents and the child's behaviors and 
developmental level. 

Tokol [59] conducted a study to determine the 
relationship between the developmental characteristics of 
3-6 years old children attending pre-school and of those not 
attending and their parents’ attitudes. It was found that 
there is a positive relationship between the parents’ 
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education level and the children’s attending pre-school and 
their developmental level. Moreover, the attitudes adopted 
by the parents are positively correlated with the children’s 
linguistic, cognitive, psychomotor, social development 
levels and self-care ability. 

Another study exploring parents’ attitudes, children’s 
social behaviors and perceptions of family relationships 
was conducted [40]. As a result of the study, it was 
concluded that the children of parents adopting positive 
parental attitudes have higher social behavior scores. The 
children of parents adopting negative attitudes on the other 
hand have lower social behavior scores when compared to 
the other children and they exhibit more aggressive 
behaviors. 

Querido, Warner and Eyberg [50] investigated 
children’s aggressive behaviors and parents’ attitudes. In 
the study they conducted on 108 children of African-origin 
aged 3-6 years old, it was found that there is a positive 
correlation between children’s aggressive behaviors and 
authoritarian and permitting parental attitudes and that 
there is a negative correlation between democratic attitudes 
and aggressive behaviors. 

In the research investigating the relationship between the 
attitudes adopted by parents in upbringing their children 
and children’s academic achievement, it has been 
emphasized that the children of parents adopting 
democratic attitudes are academically more successful than 
the children of parents adopting negative attitudes 
[37-46-63-65]. 

Aktas Ozkafaci [4] investigated the relationship between 
the child upbringing attitude adopted by the mother and the 
child’s social skills level and found that there is a positive 
correlation between mothers’ democratic attitudes and 
children’s social skills; yet, there is a negative correlation 
between authoritarian, overprotective and permitting 
attitudes and children’s social skills. 

Altay and Gire [5] investigated the relationship between 
pre-school children’s social competence and positive social 
behaviors and their mothers’ parental attitudes. This study 
conducted with the participation of 344 mothers revealed 
that the girls’ have more positive relationships with their 
peers and teachers than the boys. Moreover, the research 
results also showed that positive social behaviors of the 
children whose parents adopt democratic attitudes are more 
than those of the children whose parents adopt permitting 
attitudes. 

Dursun [17] did a study on 233 5-6 years old children 
and their parents. The purpose of the study was to 
determine the parents’ attitudes and behavioral problems of 
children and to analyze these attitudes and behavioral 
problems in relation to some family-related variables. At 
the end of the study, it was found that non-working parents 
are more protective than the other parents and the parents 
from low socio-economic status have more negative 
parental attitudes. It was also reported that the fathers have 
more democratic attitudes than the mothers and that there is 
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a low correlation between the children’s behavioral 
problems and parental attitudes. 

Other studies revealing the relationship between parents’ 
attitudes and children’s development have been conducted 
by [6-28-54-56-52-61-64]. When these studies are 
reviewed, it is seen that they mostly focus on parents’ 
attitudes and children’s social, cognitive, affective 
development and academic learning. However, one of the 
areas which are affected from the attitudes adopted by 
parents is the linguistic development of children. Yet, there 
is a paucity of research exploring the relationship between 
parents’ attitudes and children’s linguistic development. 

The linguistic development making important 
contributions to the development of children’s academic 
and social skills throughout their lives is a process starting 
with the birth and continuing later [7-27-51]. The 
development of this skill from the birth onwards includes 
skills such as understanding the verbal language, 
expressing and understanding unwritten communicative 
applications. In this connection, two main linguistic 
components can be spoken of that are “receptive” and 
“expressive” languages. The skills needed to understand 
make up the receptive language and skills needed to 
express make up the expressive language. Receptive 
language refers to the child’s receiving the language and 
behaving accordingly. Expressive language on the other 
hand refers to the child’s being able to express 
himself/herself on the basis of his/her observations, 
emotions or feelings. When put into order of acquisition, 
the language skills can be listed as follows; listening, 
speaking, reading and writing. Listening and reading are 
considered to be receptive language skills and speaking and 
writing are considered to be expressive language skills 
[23-3 1-42-53]. 

When the relevant literature is reviewed, it is seen that 
there are many different factors influential on children’s 
receptive and expressive language skills. [49] conducted a 
study to determine whether receptive and expressive 
language skills vary depending on the state of receiving 
pre-school education or not. At the end of the study, it was 
found that the children receiving pre-school education have 
better receptive and expressive language skills than the 
children not attending. According to [30] Family Literacy 
Project: Project EASE is a project in whose sampling only 
English speaking parents were included. Within the context 
of this project, families were given training about 
family-child interaction, development of receptive and 
expressive language skills and analysis of written 
expressions. It was concluded that this program created 
positive effects on the development of the children’s 
receptive and expressive language skills. [38] investigated 
the effect of Montessori method on the development of 
children’s language skills. They conducted their study on 
forty 5-6 years old children attending a pre-school 
education institution by dividing them into an experimental 
and a control group. As a result of this study, it was found 
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that the language skills of the children having the 
Montessori education are better than those of the children 
not having this education. [15] conducted a study to 
determine whether pre-school children’s expressive 
language skills vary depending on the variables of age, 
gender, socio-cultural characteristics and self-caring style. 
As a result of this study, it was found that the children’s 
linguistic development varies depending on their age, 
self-caring style, mother’s education status and 
socio-economic level. However, the children’s linguistic 
development was found to be not varying significantly 
depending on father’s education level. 

Moreover, Erkan [21] investigated the effects of 
socio-economic level and education level, Acarlar [1] 
investigated the effects of age and gender, Denk [14] the 
effect of music, Storch and Whitehurst [57] the effect of 
home environment, Sénéchal and LeFevre [55] the effect 
of home experiences, Erdogna, Simsek Bekir, Erdogan 
Aras [19] the effects of gender, length of attendance to 
pre-school, mother’s education level, mother’s job, the 
number of siblings and birth order and Dénmez and Giler 
[16] investigated the relationship between age and 
linguistic development. Linguistic development has 
important effects on the development of the child in other 
areas (cognitive, affective and social). In this respect, 
determination of the factors affecting linguistic 
development is of vital importance in terms of determining 
the responsibilities to be fulfilled by families, teachers and 
other adults [66]. Given that linguistic development has 
significant influence on the cognitive, affective and social 
development of children, it seems to be necessary to 
determine the factors affecting this development and to 
elicit their predictive effects. One of the factors affecting 
linguistic development is parental attitudes. Though there 
is some research looking at the family-related factors 
affecting linguistic development, there is no study focusing 
on the relationship between parental attitudes and linguistic 
development of children. In this regard, the purpose of the 
current study is to determine the relationship between 
parental attitudes and children’s receptive and expressive 
language skills. The sub-problems of the study are as 
follows: 

e Is there a significant relationship between children’s 
receptive and expressive skills and gender? 

e Is there a significant relationship between children’s 
receptive and expressive skills and age? 

e Is there a significant relationship between children’s 
receptive and expressive skills and the number of 
siblings? 

e Is there a significant relationship between parental 
attitudes and parents’ gender? 

e —_Is there a significant relationship between parental 
attitudes and children’s gender? 

e Is there a significant relationship between parental 
attitudes and the number of children? 
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e Is there a significant correlation between the parents’ 
attitudes and the children’s perceptive and expressive 
language skills 


2. Method 


2.1. Research Model 


In the current study investigating the relationship 
between parental attitudes and children’s expressive and 
receptive language skills, the relational survey model; one 
of the survey models, was employed. According to [33], in 
the survey model generally used to describe a past or a 
present case as it was or it is, individuals or events which 
are subject to the study are investigated in their natural 
conditions without any intervention. In the relational 
survey model, it is intended to determine the existence and 
quality of the relationship between two or more variables. 


2.2. Universe and Sampling 


The universe of the study is comprised of 5-6 years old 
children attending pre-school education institutions in the 
city of Kars and their parents. The sampling of the study 
consists of 165 children selected by means of the 
convenience sampling method and their parents. In many 
disciplines such as education, psychology, medicine, rather 
than the random sampling method, the convenience 
sampling method is preferred. In the convenience sampling 
method, participants are not randomly selected from 
among the universe; instead, participants easy to reach are 
included (Warner, 2008). A total of 93 mothers (56.4%) 
and 72 fathers (43.6%) participated in the study. Of the 
participating parents, 59 (35.8%) have one or two children, 
30 (18.2%) have three children and 23 (13.9%) have four 
children. Of the participating children, 82 (49.7%) are girls, 
83 (50.3%) are boys. The ages of children are between 60 
and 77 months old. 


2.3. Data Collection Tools 


In order to collect data about the parents, “Parental 
Attitude Scale” was used and in order to collect data about 
the children, “Turkish Expressive and Receptive Language 
Skills Test (TIFALDI)” was used. 

Parental Attitude Scale: The scale developed by [32] 
aims to determine the attitudes adopted by parents while 
growing up their children aged at 2-6 years old. The scale 
comprised of 46 items has four dimensions, which are 
“democratic attitude”, “authoritarian attitude”, 
“overprotective attitude” and “permitting attitude”. In the 
reliability analyses conducted for the scale, Cronbach 
Alpha value was found to be .83 for the dimension of 
“democratic attitude’, .76 for the dimension of 
“authoritarian attitude’, .75 for the dimension of 
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“overprotective attitude” and .74 for the dimension of 
“permitting attitude“. The items of the Likert-type scale are 
presented in the form of behaviors. There are five response 
options for each item presented in the form of behaviors; 
“Always”, “Often”, “Sometimes”, “Rarely” and “Never”. 
For each item, only one of these response options should be 
marked. The response options are scored by assigning 
points ranging from “Always” 5, to “Never” 1. For each 
dimension, a total score is calculated; thus, a different total 
score is obtained for each dimension. Having a high score 
from a dimension means that the respondent adopts the 
behaviors stated in the related dimension. 

Turkish Expressive and Receptive Language Skills 
Test (TIFALDi): The Turkish Expressive and Receptive 
Language Skills Test (TIFALDI) is a language test 
developed by [39] to evaluate children’s word acquisition 
and utilization. The test comprised of two parts being 
receptive language and expressive language is 
administered to children aged at 2-12 years old. 
Administration time for each dimension is 20-35 minutes 
changing depending on age. Before the administration of 
the test, the child’s chronological age needs to be 
calculated and from the point suitable for the chronological 
age, the test should be started. In each of the TIFALDI 
cards individually administered and ordered from the 
simplest to the most difficult, there are four pictures one of 
which is the target. In the receptive language test, the child 
is required to find the target picture representing the target 
word; in the expressive language test, the child is required 
to tell what the picture shown by the implementer is. If the 
child gives the correct response, the correct column next to 
the correct word is ticked (v). While the wrong answers or 
the statements outside the target are written in the column; 
the sign of absent (Q) is put next to the items which are not 
responded. The place corresponding to eight successive 
correct answers is taken as the threshold score. If the child 
makes a mistake without giving eight successive answers, 
then the evaluator goes back as long as required to 
determine the threshold score. If the child makes 8 
mistakes out of 10 items (these eight mistakes may not be 
successive), then the test is ended and this point is set to be 
the ceiling age. The number of the correct answers given 
until the place of completion is added to the last item 
number of the obtained threshold score interval; thus, the 
raw score is found. The total raw score is then converted to 
either the standard score or the corresponding language 
score; thus, the data related to Turkish expressive and 
receptive language skills are elicited. 

The standardization, validity and reliability studies of 
the Turkish Expressive and Receptive Language Skills 
Test (TIFALDI) were conducted by [39]. The Cronbach 
Alpha value was calculated to be .98 for the sub-test of 
receptive language vocabulary and it was found to be .99 
for the sub-test of expressive language vocabulary. Within 
the context of the current study, the internal consistency 
coefficient was found to be .91 for the sub-test of receptive 
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language vocabulary and .93 for the sub-test of expressive 
language vocabulary. 


2.4. Data Collection 


The data of the current study were separately collected 
for the parents and children. After granting the required 
permissions for the administration of the Parental Attitude 
Scale, the scale was administered to the participating 
parents. Before the administration of the scale, the 
participants were informed about the purpose of the study 
and how to complete the scale in the designated place and 
time. The parents completed the scale individually and then 
handed it out to the researcher in a closed envelope. 

The Turkish Expressive and Receptive Language Skills 
Test used to collect data from the children was 
administered to the children individually by the researcher. 
Each child was asked to do what is required from them by 
first the instructions in the receptive test and then the 
instructions in the expressive test. 


2.5. Data Analysis 


The data collected in the current study were analyzed by 
using SPSS 16 statistical program package. Frequencies 
and percentages of the demographic features belonging to 
the participants are given in the table below. In order to 
determine whether the data show a normal distribution, 
Kolmogorov-Smirnov Z distribution test was run. 


Kolmogorov-Smimov testi Tutum Alici ve ifade edici dil 
N 165 165 
Kolmogorov-Smimov Z 1.585 2.051 
P .013 .000 


As the data did not show a normal distribution, 
non-parametric statistical techniques were used (Zarinde= 
1,585; Zreceptive and expressive language 2-051; p< 05). 0.05 was 
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set to be the significance level. In the comparison of the 
variables consisting of two categories, Mann-Whitney U 
Test was used (receptive and expressive language-gender; 
parents’ attitude-parents’ gender; parents’ 
attitude-children’s gender); in the comparison of variables 
consisting of more than two variables, Kruskall Wallis Test 
was used. 

As the variables do not have a normal distribution, 
Spearman correlation coefficient was used to determine the 
correlation between parents’ attitudes and the children’s 
receptive and expressive skills. According to [9], the 
correlation coefficient that is 1.00 means that there is a 
perfect positive correlation between the variables; -1.00 
means that there is a perfect negative correlation and 0.00 
means that there is no correlation. In the interpretation of 
the correlation, these threshold levels can be used: A 
correlation coefficient that is between 0.70 and 1.00 as an 
absolute value refers to a high correlation; 0.70 and 0.30 
refers to a medium correlation and 0.30 and 0.00 refers to a 
low correlation. 


3. Findings 


In this section, the findings obtained in the current study 
are presented in the order of the sub-problems. Within the 
context of the first sub-problem of the study, 
Mann-Whitney U Test was run to determine whether the 
children’s receptive and expressive skills vary significantly 
depending on the gender variable and the results are 
presented in Table 1. 

As can be seen in Table 1, no significant difference is 
revealed by Mann-Whitney U test (receptive language: U= 
3244.50; p> .05; expressive language U= 3388.50; p> .05). 
Thus, it can be argued that there is no significant 
relationship between the children’s receptive and 
expressive language skills and gender. 


Table 1. Mann-Whitney U Test Results Concerning the Children’s Mean Scores Obtained from the TIFALDI by Gender 


Gender n Mean Rank Sum of rank U p 
Female 87 84,71 7369,50 
Receptive language 3244,50 625 
Male 78 81,10 6325,50 
Female 87 83,05 7225,50 
Expressive language 3388,50 988 
Male 78 82,94 6469,50 
Table 2. Kruskal Wallis Test Results Concerning the Children’s Mean Scores Obtained from the TIFALDi by Age 
Age n Mean Rank Sd Xe Pp Difference 
F 60-65 months 42 58,36 
Receptive 12 
language 66-71 months 103 87,72 2 15,37 ,000 13 
72-77 months 20 92,13 
60-65 months 42 63,61 
obeienks 66-71 months 103 88,90 2 9,52 ,009 13 
language 
72-77 months 20 93,35 


Universal Journal of Educational Research 7(3): 892-903, 2019 


In order to determine whether there is a significant 
relationship between the children’s receptive language and 
expressive language skills and the age variable, Kruskal 
Wallis test was administered and the results are presented 
in Table 2. 

As can be seen in Table 2, the results of Kruskal Wallis 
Test related to the receptive and expressive language skills 
of the children from different ages revealed that the 
difference between the mean ranks of the age groups is 
statistically significant. That is, the children’s receptive 
and expressive language skills vary significantly 
depending on the age variable (receptive language: x’ 
15.37; p<0.05; expressive language x’? =9.52; p<0.05). In 
order to determine between which groups the significant 
difference exists as a result of Kruskal Wallis Test, 
complementary comparison techniques were used. As 
there is no. special technique for this purpose, 
Mann-Whitney U _ test, normally used in 
paired-comparisons, was employed. As a result of this 
analysis, the difference in the receptive language skills was 
found to be in favor of 66-71 and 72-77 months old 
children (U=1303.50; z=3.781; .00 and U=244.50; 
Z=2.658; .00). That is, the language skill standard scores of 
the 66-77 months old children are higher than those of the 
60-65 months old children. In a similar manner, the 
difference in the expressive language skills is in favor of 
the 72-77 months old children (U=1432.50; z=3.208; .00). 
That is, older children’s expressive language standard 
scores are higher than those of the younger children. 

The results of Kruskal Wallis Test run to determine 
whether there is a significant relationship between the 
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children’s perceptive and expressive language skills and 
the number of siblings are presented in Table 3. 

As can be seen in Table 3, the children’s both perceptive 
and expressive language skills vary significantly 
depending on the number of siblings (receptive language: 
x’? = 45.42; p<0.05; expressive language x’ = 26.16; 
p<0.05). In order to determine between which groups the 
significant different exists as a result of Kruskal Wallis 
Test, complementary comparison techniques were used. As 
a result of Mann-Whitney U test conducted for this purpose, 
the difference in the receptive language skills was found to 
be in favor of the children having more siblings (U=766.00; 
z=4.688; .00 and U=351.00; z=4.662; .00; U=223.500; 
zZ=4.736; .00). That is, the receptive skills standard scores 
of the children having greater number of siblings are better 
than the children having fewer or no siblings. When the 
difference in the children’s expressive language skills was 
examined, similar findings were obtained and_ the 
difference was found to be in favor the children having 
more siblings again (U=931.00; z=3.721; .00; U=293.00; 
z=3.611; .00 and U=347.50; z=3.449; .00). That is, the 
expressive skills standard scores of the children having 
more siblings are better than the children having fewer or 
no siblings. 

Within the context of another sub-problem of the current 
study, Mann-Whitney U test was conducted to determine 
whether there is a significant relationship between the 
parents’ attitudes and gender and the results are presented 
in Table 4. 


Table 3. Kruskal Wallis Test Results Concerning the Cildren’s Mean Scores Obtained from the TIFALDI by Number of Siblings 


ss oF n Mean Rank Sd x? p Difference 
siblings 

no siblings 59 52,72 

1 siblings 53 88,09 1-2 
Receptive language 3 45,42 ,000 1-3 

2 siblings 30 104,85 1-4 

3 siblings 23 120,43 

no siblings 59 61,24 

1 siblings 53 84,16 1-2 
Expressive language 3 26,16 ,000 2-4 

2siblings 30 99,60 1-4 

3siblings 23 114,50 


Table 4. Mann-Whitney U Test Results Concerning the Parent’s Mean Scores Obtained from the Parental Attitude Scale by Gender 


Parents’ Attitudes Gender n say Sum of rank U p 
Rank 

Female 93 81,25 7556,00 

Democratic 3185,00 592 
Male 72 85,26 6139,00 
Female 93 80,17 7456,00 

Authoritarian 3,08 3387 
Male 72 86,65 6239,00 
Female 93 81,90 7616,50 

Protective 3,24 5736 
Male 72 84,42 6078,50 
Female 93 80,12 7451,50 

Permitting 3,08 378 
Male 72 86,72 6243,50 
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As can be seen in Table 4, as a result of Mann-Whitney Test, no significant difference was found (democratic: U= 
3185.00, p> .05; authoritarian: U= 3.08, p> .05; protective: U= 3.24, p> .05; permitting; U= 3.08, p> .05). Thus, there is 
no significant relationship between the parents’ attitudes and gender. 


Table 5. Mann-Whitney U Test Results Concerning the Parent’s Mean Scores Obtained from the Parental Attitude Scale by Children’s Gender 


Parents’ Attitudes Gender n Mean Rank Sum of rank U p 

Female 81 75,50 6115,50 

Democratic 2794,50 ,062 
Male 83 89,33 7414,50 
Female 81 76,18 6170,50 

Authoritarian 2,85 ,092 
Male 83 88,67 7359,50 
Female 81 74,09 6001,00 

Protective 2,68 ,052 
Male 83 90,71 7529,00 
Female 81 79,35 6427,50 

Permitting 3,10 ,400 
Male 83 85,57 7102,50 


Mann-Whitney U Test was run to determine whether there is a significant relationship between the parents’ attitudes 
and children’s gender and the results are presented in Table 5. 

As can be seen in Table 5, no significant difference emerged as a result of Mann-Whitney U test (democratic: U= 
2794.50, p> .05; authoritarian: U= 2,85, p> .05; protective: U= 2.68, p> .05; permitting; U= 3.10, p> .05 ). Thus, there is 
no significant relationship between the parents’ attitudes and children’s gender. 

Kruskal Wallis Test was used to determine whether there is a significant relationship between the parents’ attitudes and 
the number of children and the results are presented in Table 6. 


Table 6. Kruskal Wallis Test Results Concerning the Cildren’s Mean Scores Obtained from Parental Attitude Scale by Number of Children 


Number of children n Mean Rank Sd xX’ p difference 
1 59 72,11 
2. 53 84,51 
Democratic 3 14,02 ,003 1-4 
3 30 77,10 
4 23 115,15 
1 59 88,99 
2 53 86,02 
Authoritarian 3 5,15 ,161 
3 30 81,07 
4 23 63,20 
1 59 80,03 
2 53 74,53 
Protective a 5,36 ,147 
3 30 92,03 
4 23 98,35 
1 59 80,90 
2 53 95,26 
Permitting 3 7,20 ,066 
3 30 79,55 
4 23 64,63 


As can be seen in Table 6, there is a statistically significant relationship between the democratic parental attitudes and 
the number of children ( x? =14.02; p<0.05). No significant difference was found between the other parental attitudes and 
the number of children (authoritarian: x? =5.15, p> .05; protective: x’ =5.36, p> .05; permitting; x? =7.20, p> .05). In 
order to determine the source of the difference, Mann-Whitney U test was conducted revealing that this difference is in 
favor of the parents having more children (U=339.00; z=3.509; .00). That is, parents having more children are more 
democratic than the parents having fewer children. 

In the current research, the correlation between the parents’ attitudes and the children’s perceptive and expressive 
language skills was revealed through the Spearman Brown Rank Differences correlation coefficient and the results are 
presented in Table 7. 
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Table 7. Correlation between the Parents’ Attitudes and the Children’s Perceptive and Expressive Language Skills 


Parents’ attitudes Language Skills N Correlation Coefficient Sig. (2-tailed) 

Receptive language 165 350 ,000 

Democratic 
Expressive language 165 ,602 ,000 
Receptive language 165 -,172 027 

Authoritarian 

Expressive language 165 -,183 019 
Receptive language 165 -,107 172 

Protective 
Expressive language 165 -,055 484 
Receptive language 165 -,094 5231 

Permitting 
Expressive language 165 -,154 049 


As can be seen in Table 7, the children’s receptive and 
expressive language skills vary significantly depending on 
their parents’ attitudes. According to the findings of the 
current study, there is a medium, positive and significant 
correlation between the democratic parental attitudes and 
the children’s both receptive and expressive language skills 
(r=.350 and p<0.01; r=.602 and p<0.01). Thus, it can be 
argued that with increasing democratic parental attitude, 
children’s receptive and expressive language skills also 
improve. There is also a negative and significant 
correlation between authoritarian parents’ attitudes and 
children’s receptive and expressive language skills 
(r=-.172 and p<0.01; r=-.183 and p<0.01). That is, with the 
parents’ increasing authoritarian attitudes, the children’s 
receptive and expressive language skills develop less. As 
can be seen in Table 7, though there is a low and negative 
correlation between the parents’ protective and permitting 
attitudes and the children’ receptive and expressive 
language skills, this difference is not statistically 
significant (protective r=-.107 and p>0.01; r=-.055 and 
p>0.01; permitting r=-.094 and p>0.01; r=-.154 and 
p>0.01). 


4. Discussion and Conclusions 


In the current study investigating the relationship 
between parental attitudes and children’s receptive and 
expressive language skills, no significant correlation was 
found between the children’s receptive and expressive 
language skills and gender. When the relevant literature is 
reviewed, it is seen that there are many studies reporting 
findings parallel to this finding of the current study. [67] 
investigated the receptive language skills of children aged 
30-47 months old and found that gender does not lead to 
significant differences in the children’s understanding of 
linguistic structures and their vocabulary repertoire. In 
another study comparing the receptive and expressive 
language skills of the children attending a pre-school 
institution and those of the children not attending a 
pre-school institution, no significant difference based on 
gender was found [49]. In the study in which [20] 


investigated the relationship between the language 
development levels of 5-6 years old children and their 
social acceptance levels, it was found that the children’s 
scores taken from the Peabody Picture Word Test do not 
vary significantly by gender. Other studies reporting that 
the gender variable does not lead to significant differences 
in children’s linguistic development are the studies by [1], 
[12], [18], [19], [25], [58]. When the findings of the current 
study are evaluated in light of the relevant literature, it can 
be argued that the children’s gender does not lead to a 
significant difference because the participating children are 
in an interaction with similar stimuli in similar 
environments. 

Within the context of another sub-problem of the study, 
it was determined that the age variable is influential on the 
children’s receptive and expressive language skills 
(receptive language: x’? =15.37; p<0.05; expressive 
language x’ =9.52; p<0.05). As a result of the analysis 
conducted to determine between which groups the 
difference exists, it was elicited that the receptive and 
expressive language skills of the older children are better 
than those of the younger children. With increasing age, the 
development of cognitive processes accelerates. This 
development makes it easier for children to understand 
more complex sentence structures and contributes to the 
development of their receptive language skills [44]. [15] 
investigated the relationship between the expressive 
language skills of the children attending pre-school 
education institutions and age, gender, socio-cultural 
characteristics and self-care styles and concluded that the 
children’s expressive language skills vary significantly 
depending on age, self-care style, mother’s education level 
and socio-economic level. [16] investigated the linguistic 
development of children by grouping them according to 
their ages as 48-54, 55-60, 61-66 and 67-72 months old. As 
a result of this research, it was found that the children’s 
receptive language skills vary significantly depending on 
the age factor and that in all the sub-themes, there is a 
significant age-dependent increase. In a study by [41], it 
was found that the children’s sentence comprehension 
improves with increasing age. Thus, the findings in the 
literature seem to support the current study. With 
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increasing age, the number of words used by children also 
increases. Children with wide repertoire of vocabulary can 
both express themselves and understand what is told to 
them more easily. In this connection, the repertoire of 
vocabulary developing with increasing age can help 
children enhance their receptive and expressive language 
skills. 

It was also found that the participating children’s 
receptive and expressive language skills vary significantly 
depending on the number of siblings (receptive language: 
x? = 45.42; p<0.05; expressive language x? = 26.16; 
p<0.05). As a result of the analysis to determine between 
which groups the difference exists, it was concluded that 
the receptive and expressive language skills standard 
scores of the children with more siblings are higher than 
those of the children with fewer or no siblings. With the 
increasing number of individual in the family, the number 
of people children can interact also increases. The children 
having siblings may have a richer environment in terms of 
stimuli that can enable them both to communicate and to 
take model. In an environment having more opportunities 
to listen and speak, children’s receptive and expressive 
skills develop more. The difference found in the current 
study in relation to the number of siblings may have 
resulted from these factors. 

In the current study, no significant correlation was found 
between the parents’ attitudes and both the parents’ gender 
and the children’s gender. When the relevant literature is 
examined, it is seen that there are some studies showing 
that there is no correlation between parents’ attitudes and 
parents’ gender. [34] investigated the child raising attitudes 
of the parents having children attending elementary 
education and found that mothers and fathers have similar 
attitudes. As a result of the current study, no significant 
correlation was also found between parents’ attitudes and 
children’s gender. This finding is also supported by some 
studies in the literature. In a study by [4] investigating the 
relationship between the child raising attitudes of the 
mothers having six year old children and the children’s 
social skill levels, it was found that there is no relationship 
between the mothers’ attitudes and the children’s gender. 
In a similar manner, [13] researched the attitudes of 
mothers from low and high socio-economic levels. As a 
result of the study, it was found that the children’s gender is 
not influential on the mothers’ child raising attitudes. [60] 
investigated the relationship between parents’ attitudes, 
children’s social competence and related variables and 
concluded that there is no relationship between the parents’ 
attitudes and the children’s gender. 

Within the context of another sub-problem requiring the 
investigation of the relationship between parents’ attitudes 
and the number of children, a significant relationship was 
found between democratic parental attitudes and the 
number of children; yet, no significant relationship was 
found between the other parental attitudes and the number 
of children (democratic: x’ = 14.02, p<0.05; authoritarian: 
x’? =5.15, p>.05; protective: x’? =5.36, p>.05; protective; 
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x’? = 7.20, p>.05). It was determined that the parents 
having four children have more democratic attitudes than 
the parents having one child. In this regard, it can be 
claimed that the parents having more than one child may 
have to treat their children equally not to make them feel 
discriminated. Moreover, it can be maintained that parents 
having more children pay greater attention to their 
children’s opinions, avoid attitudes and behaviors that may 
mean comparing children; accordingly, they adopt 
democratic attitudes more. 

The main research question is related to the relationship 
between the parents’ attitudes and the children’s receptive 
and expressive language skills and this relationship was 
determined by using Spearman correlation coefficient. The 
findings of the study revealed that there is a positive, 
medium and significant correlation between the democratic 
parental attitudes and the children’s both receptive and 
expressive language skills. In other words, with increasing 
democratic parental attitude, the children’s receptive and 
expressive language skills develop more. A negative and 
significant correlation was found between the authoritarian 
parental attitudes and the children’s both receptive and 
expressive language skills. That is, with increasing 
authoritarian parental attitudes, the children’s receptive 
and expressive language skills improve less. No significant 
correlation was found between the parents’ protective and 
permitting attitudes and the children’s receptive and 
expressive language skills. [59] compared children’s 
developmental characteristics and parents’ attitudes and 
found a significant correlation between the democratic 
parental attitudes and the children’s linguistic, cognitive, 
psycho-motor, social development and self-care skills. As 
in families adopting democratic attitudes, children are 
provided with more opportunities to listen, to express 
themselves, to participate in decision-making process, to 
take responsibility, children live such experiences more 
frequently. Through these interactions, children feel the 
need for more use of language. However, families adopting 
repressive or authoritarian attitudes do not provide many 
opportunities for their children. Children are only expected 
to obey the instructions given by their parents. In this 
respect, the opportunities offered to children are influential 
on the relationship between these two variables of the study. 
In light of the findings of the current study, following 
suggestions can be made: The current study was conducted 
by using the quantitative design. Qualitative studies 
carrying out an in-depth investigation of parents’ attitudes 
and their children’s receptive and expressive attitudes can 
make important contributions to the field. The current 
study was conducted on a limited sampling and in relation 
to some certain variables. Further research can be done on 
larger samplings and with different variables and the 
results can be compared. The research findings should be 
shared with parents so that parents’ awareness of the issue 
can be raised. 
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